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ABSTRACT 
 
Name : SITI MUNAWAROH 
Reg. Number : 20400112151 
Department/faculty : English Education/Tarbiyah and Teaching Science  
Title : The Effectiveness of Ice Breaking Technique in 
Teaching Vocabulary in the Second Grade Students’ at 
SMPN 2 Barombong Gowa Regency.  
Consultant I :   Dr. M. Rusdi, M.Ag. 
Consultant II :   Dra. St. Azisah. M.Ed. St, Ph.D. 
 
The objective of this research was to find out the effectiveness using Ice 
breaking technique in Teaching Students’ Vocabulary in the second grade of 
SMPN 2 Barombong. The principle problem was only one that was “to what 
extent the ice breaking technique effective in teaching students’ vocabulary at the second 
grade of SMPN 2 Barombong, Gowa Regency. 
This research employed quasi-experimental method with two group pre-
test and post-test design. There were two variables in this study; they are 
independent variable (Using Ice breaking technique) and dependent variable 
(Students’ Vocabulary).  
The population of this research was the second grade students of SMPN 2 
Barombong Gowa Regency which consisted of 110 students. The sample of the 
research consisted of 44 students which were taken by using Purposive Sampling, 
22 students from VIII A as experimental class and 22 students from VIII E as 
controlled class. 
The instrument of this research was a written vocabulary used in pre-test 
and post-test. The result of the data indicated that there was a significant 
difference between students’ post-test in experimental class and controlled class.  
The mean score of post-test (66.36) in experimental class was greater than the 
mean score of post-test (58) in controlled class. The standard deviation of post-
test (10.29) in experimental class was greater than the standard deviation of 
post-test in controlled class (5.07). From t-test, the researcher found that the 
value of t-test (5.16) was greater than t-table (2.021) at the level of significance 
0.05 with degree of freedom (df) = 42. 
Based on the finding and discussion of the research, the researcher drawn 
a conclusion that Using Ice breaking Technique in Teaching Students’ 
Vocabulary of Second Grade at SMPN 2 Barombong Gowa Regency is able to 
use in teaching students’ vocabulary. 
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CHAPTER I 
INTRODUCTION 
A. Background 
Vocabulary is one of the important things in a language. Proficiency in other 
language aspect is not enough to guarantee someone to master the English 
language. We can make a lot of sentences with many vocabularies and in other 
hand we only make simple sentences with limited vocabularies. Besides limited 
sentences, the lack of vocabularies can hamper the communication with others. 
According to Alexander (2011), there are three reasons why vocabulary is 
critical to language learning and reading success in particular. First, 
comprehension improves when the words meaning is known. Second, words are 
the currency of communication. A robust vocabulary improves all area of 
communication listening, speaking, reading and writing. Third, if children and 
adolescents improve their vocabulary, their academic and social confidence and 
competence will also improve. The students are not able to master English if 
they are still lack vocabulary (Allen in Wahyuni, 2007). 
 In learning English students should know about vocabularies, because of by 
knowing the words, students will try to use them to express their idea and to 
communicate with it. In fact, vocabulary cannot be separated from other 
language aspect. Therefore, by knowing vocabularies the students will be able to 
develop the language skill such as: listening, speaking, reading, and writing.  
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Based on researcher preliminary observations resulted which was done by 
interviewed in SMPN 2 Barombong, the researcher found some problems that 
often happen in students’ vocabulary. The first, the students’ vocabularies are 
very poor. This case may be caused by some obstruction in learning vocabulary. 
The second, low interest and motivation of the students in learning English is 
caused by the situation and condition of the classroom. The third, the teachers’ 
method that is used by the teachers in teaching English does not support students 
to be excited in improving their vocabulary. 
To solve the problems above, the teacher as the resource should provide some 
new alternative ways or methods and exciting exercises to stimulate her on his 
students to improve their own vocabulary, when they are motivated, 
automatically they can improve their vocabulary mastery. Therefore, the 
researcher will use Ice breakings in this research because this technique is good 
in stimulating the students’ interest and motivation in learning vocabulary. 
Furthermore, the researcher believes that Ice breaking is easy to use for the 
students in learning English vocabulary. 
B. Research Problem 
Based on the background that has been explained above, the researcher 
formulates the problem that is “To what extent the Ice breakings Technique 
effective in teaching students’ vocabulary at the second grade of SMPN 2 
Barombong”? 
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C. Research Objective  
Related to the problem statement above, the research objectives is to find out 
the effectiveness of ice breaking technique in teaching vocabulary at the second 
grade of SMPN 2 Barombong. 
D. Research Significance  
This research is concerned with using Ice Breaking as a technique to improve 
the students’ vocabulary. This thesis is expected to indicate significant 
theoretical and practical information on the importance of using Ice breakings in 
teaching vocabulary. Related to the target of this research, the researcher have 
two significance, such as theoretically and practically.  
1. Theoretical Significance. 
This research can be used to give us evidence about implementation theory 
based on problem that faced above that is teaching students’ vocabulary by 
using Ice breaking Technique. Furthermore, the results of this study are 
expected to enrich theories and can be a reference for future studies related to 
Ice breakings to improve the students’ vocabulary at the second grade 
students.  
2. Practical Significance. 
a. For Students 
The result of the research will bring students interest and enjoy study 
English by using Ice breaking Technique, but increase their vocabulary. The 
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researchers also expect this strategy can change students’ expectation about 
English. 
b. For Teacher 
Conducting this research will be useful to the teachers which could give 
them a new strategy in teaching vocabulary; they will not be stuck only 
particular teaching strategies. Using Ice breaking could be a good alternative 
or variation in teaching vocabulary, where it will the students enjoy following 
the lesson. 
c. For the Next Researcher. 
The researcher intends to bring significance reference to other and next 
researcher as a reference for further studies on similar topic. 
E. Research Scope 
The research was focused on the teaching Vocabulary through Ice breaking 
Technique in teaching vocabulary of second grade at SMPN 2 Barombong. 
Furthermore, the research limits the scope of Ice breakings Technique. In 
addition, the researcher focused on descriptive adjective and concrete noun class 
in improving students’ vocabularies using ice breakings Technique. 
F. Operational Definition of Terms 
To make the clear understanding about the little of this thesis, the researcher 
explains some technical terms as follows: 
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1. Ice breaking Technique 
      Ice breaking Technique is the way to use the language in a fun context and 
to serve as warm-up or fresh start for the lesson. Ice breakings activity helps 
students’ to interact with one another and also to exchange learning through 
series of games and activities and teamwork. 
2. Vocabulary 
     Vocabulary as an essential component of all uses of language would be 
impossible to learn a language without it. Vocabulary is one of the 
components of language and that no language exists without words. Words are 
sign or symbols for ideas. They are the means by which people exchange their 
though. The more words we learn, the more ideas we should have, so we can 
communicate the ideas more effectively.  
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CHAPTER II 
LITERATURE REVIEW 
A. Some Previous Related Research Finding 
 There are some researchers which have conducted relating to teaching 
vocabulary: 
 Syamsudarni (2005) conducted a research in “The Effectiveness of Using 
Seven Phrase Strategy to Improve the Students’ Vocabulary at SLTP IMMIM 
Tamalanrea Makassar”. Her research found that the vocabulary of the students 
become improves after the application of the strategy and they gave more 
attention in learning it. 
Maslaeni (2002) in her research “Improving the English Vocabulary of the 
Sixth Grade Students of SD Negeri IKIP by Using Scrambled Words” pointed 
out that the use of scrambled words can improve the vocabulary of the sixth 
grade students of SD Negeri Kompleks IKIP. The weakness of this research is the 
ability of the student to follow instruction of researcher was low because they 
were still young and hard to be controlled but the researcher worked hard to solve 
the problems so the scramble word was able to improve the students’ vocabulary. 
Amiruddin (2004) in his thesis entitled “Enriching of the Vocabulary of 
the Second Year Students at SMUN 1 Walenrang Kab. Luwu by Using Jumble 
Letters” concluded that the use of jumble letters can enrich the vocabulary 
command of the second year students of SMUN 1 Walenrang Kab. Luwu. The 
weakness of this research is the activity of this research was difficult and it was 
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not able to cover the students’ attention. Many students still made another 
activity out of the research activities. 
Nurmiati (2004) in her thesis “Improving the Students’ English 
Vocabulary Mastery by Using Whispering Game” stated that using whispering 
game was effective to improve the students’ vocabulary and it made the students 
more active than before because they worked in group through whispered a word 
from a student to other student.  She also suggested that in teaching English 
students must be given more activities in learning vocabulary that they will have 
time to receive and produce words. 
Mula (2000) in his research “The Using of Scrabble Can Interest the 
Learners to Learn Vocabulary”concluded that using a kind of teaching media, 
such as scrabble can interest the learners to learn vocabulary. All students were 
active in conducting the procedures of this research so the target to improve their 
vocabulary was easy. 
Based on findings above, the researcher concluded that Ice breaking 
Technique was compatible to teach English Vocabulary where the students were 
taught by using step by step phase and follows the arranging instruction from the 
teacher before applying the Ice breaking Technique. 
B. Some Pertinent Ideas  
1. The definition of vocabulary  
 Oxford (2000), vocabulary is all the words that a person knows or uses; all 
the words in a language, or list of words with their meanings, especially in a book 
for learning a foreign language. On the other hand, Webster’s Third New 
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International Dictionary, vocabulary is a list or collection of words and phrases 
and usually alphabetically arranged and explained or defined.  
According to Hornby (1986:223) vocabulary is: (1) all words that person 
knows or uses, (2) all the words in a particular language, (3) the words can that 
people use when they are talking about the particular subject, (4) a list of words 
with their meaning, especially in a book for learning a foreign language.  
Petter in Husniati (2010: 7-8), says that vocabulary is (1) a list of words, 
and sometimes phrases, usually arranged in alphabetical order and defined: a 
dictionary, glossary, or lexicon, (2) all the word of a language, (3) all word used 
by a particular person, class, profession, etc. 
 According Webster’s New Word College Dictionary 
a. A list of words and, often, phrases, abbreviations, inflectional forms, etc. 
usually arranged in alphabetical order and defined or otherwise identified, 
as in a dictionary or glossary 
b. All the words of a language.  
c. All the words used by a particular person, socioeconomic group, 
profession, etc. all the words recognized and understood, although not 
necessary used, by a particular person.  
2. Types of Vocabulary 
Word in language is a small element, which could make up a language and 
function to express an idea. Some experts have classified vocabulary in some 
ways: 
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a. Passive or recognition vocabulary, which is made up the words, one 
recognizes in the context or reading material but he does not actually use 
himself. 
b. Active vocabulary, which consists of working words is used daily in writing 
and speaking. 
Harmer (1991) also divided vocabulary into two types: 
a. Active vocabulary refers to vocabulary that students have learned. They are 
expected to be able to use by the students. 
b.  Passive vocabulary refers to words, which students will recognized when 
they met them but they will probably not be able to produce. 
Good in Suryaningsih (2005) divided vocabulary into four parts, namely: 
Oral vocabulary consists of word actively used in speech that comes readily to 
the tongue of the one’s conservation. 
a. Writing vocabulary is stock of words that comes readily to one’s finger 
vocabulary. It commonly used in writing. 
b. Listening vocabulary is stock of words, which a person can understand 
when hear it. 
c. Reading vocabulary is the words where the people can recognize when 
they find it in written material. 
Schall in Amiruddin (2004) classified vocabulary into three types, namely: 
a. Active vocabulary, the words are customarily used in speaking. 
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b. Reserve vocabulary, the words we know but we are rarely used them in 
ordinary speech. We use them in writing letter and searching for 
synonym. 
c. Passive vocabulary, the words are recognize vaguely but we are sure of 
the meaning never use them is either speech or writing, we just know 
them because we see them before. 
The linguist Leggett (1982) point out, there are two types of vocabulary: 
a. Active vocabulary, the words are customarily used in speaking. 
b. Active vocabulary which consists of working words is used daily in  
writing and speaking. 
3. The principle of teaching and learning vocabulary  
 Wallace (1989:30) stated that the main principles of teaching and learning 
vocabulary are as follows: 
a. Aims 
       Learning vocabulary means learning the words of a language, and learning 
the words of a language means learning everything about those words such as 
how they are pronounced, what their forms and function are, how they are used in 
sentence, swhat they means, etc. as the instructional time in classroom is limited, 
it is somewhat difficulties to teach all of these aspects of vocabulary at once. It is 
for this reasons that the aims to achieve in the meaning of vocabulary should be 
clearly started. 
b. Quantity  
11 
 
       In teaching vocabulary, the teacher should take into consideration the 
number of words that learners can learn and master at a time. Teaching too large 
number of words at once will, I believe not be effective particularly for the 
learners who are of low small number of words at once will not be efficient 
especially for the learners who are of good ability to memorize words. Therefore, 
the teacher should think of the number of words to teach to the learners, which is 
the quantity of words that can suit both the high ability students and the low-
ability ones.   
c. Need  
      A language has a great number of words and perhaps nobody knows the total 
number of the words of that language. The teaching of vocabulary, therefore, 
requires the teacher to select and teach only the words which are important for 
particular purposes. In teaching learning process, for instance the teacher always 
uses a particular course book, and thus the vocabulary selection should relate to 
the aims of course. In other words, the vocabulary selection must suit the learner’ 
need to communicate and where they are going to communicate. 
d. Frequent exposure and repetition  
      A certain amount of repetition is necessary until there is a proof that the 
students have learnt the largest words. The simple way of the checking that the 
students have done the learning is to see whether or not the students can 
recognize the target words and identity their meanings. If the words have to be 
part of the students’ productive vocabulary, they must be given opportunity to 
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use them often as necessary for them to recall the words at all with the correct 
pronunciation and identify their meanings.  
e.  Meaningful presentation  
      In presenting vocabulary, the students must have a clear and specific 
understanding of what words denote or refer to. This requires that the words be 
presented in such a way their denotation and references are perfect and 
unambiguous.  
f.  Situation of presentation  
      The words to be presented must be appropriate to the students’ situation.  
g. Presenting in a context  
      Words do not do not just exist in themselves, they live with other words and 
they depend upon each other, the form as well as the meaning of a word is 
influenced by others words learning with which it lives. If we really wants to 
teach students what words mean and how they are used, therefore we need to 
show them being used, together with other words in context.   
4. Technique in improving vocabulary  
      According to Beare (1997), there are many ways to improve our vocabulary. 
When working to improve your vocabulary it is important to know your goals in 
order to best choose the way in which you want to learn.  
- Vocabulary trees  
Vocabulary trees help provide context, once you have out of a few vocabulary 
trees, you will discover yourself thinking in vocabulary groups. When you see 
a cup your mind will quickly relate such words as knife, late, dishes, and etc.  
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- Create vocabulary themes  
Create list of vocabulary themes; include the vocabulary, definition and 
example sentence for each new item.  
- Use technology to help you understand native speakers of English. Using the 
fancy options watching individual scenes can help make DVD use into a 
vocabulary learning exercise.  
- Specific vocabulary lists  
 Rather than studying a long list of unrelated vocabulary, use specific 
vocabulary lists to help you prepare for type of vocabulary we need for work, 
specific vocabulary items.  
- Word formations chart  
Word formations are one of the keys to success for advanced level ESL 
(English Second Language) learners. Advanced level English exams such as 
the TOEFL and proficiency use word formation as one of the key testing 
elements, these word formation charts provide the concept noun, personal 
noun, adjective and verb forms of key vocabulary listed in alphabetical order.  
- Visual dictionaries  
A picture is worth a thousand words. It is also very helpful for learning 
precise vocabulary. There are a number of excellent English learner visual 
dictionaries for sale. Here is an online version of a visual dictionary 
dedicated to jobs.  
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-  Use a corpus 
Corpora are huge collections of documents that can tract the number of 
times a word is used. By using corpora, you can find which words are often 
uses together with target vocabulary words. Combining corpora use with 
vocabulary. 
5. The Importance of Vocabulary 
The vocabulary is very important. We use vocabulary in the form of language 
to express our feelings, idea, etc. whether is orally or in written to other people. 
Talking about vocabulary, it cannot be separated from four language skills: 
listening, speaking, reading, and writing. The proficiency of someone’s speaking 
is influenced by his/her vocabulary. To clarify that, let us look at the importance 
of vocabulary relating to the language skills. 
In listening, vocabulary is used to understand someone’s speech or what 
someone says. It is very hard for us to catch what someone says if we just know 
the construction of sentence without knowing the words. 
In speaking, vocabulary is used to express our ideas or feelings to the others 
orally. The words that we have influence how effective the communication runs. 
In reading, it is used to comprehend the reading material. Reading without 
vocabulary mastery will cause difficulties in comprehending a text. The number 
of words and the meaning of words, which someone knows will affect his/her, 
reading activity. It is impossible to understand passage unless he/she knows the 
meaning of words used in the passage. 
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In writing, the writer uses vocabulary (words) to develop his/her idea. A 
writer should choose the words clearly and accurately to express his/her idea. 
Without knowing much vocabulary, we cannot develop our writing because we 
are limited on vocabulary mastering. 
Gairns and Redman (1986) concluded that by learning vocabulary the learners 
can recognize and comprehend the context of reading and listening material, and 
later as productively as the learners can recall and use them appropriately in 
speech and writing. In this case, the statement noted by Legget in Nurmiati 
(2004) that by vocabulary, the learners can recognize all the words in written and 
oral context and finally they can use them daily in speaking and writing. 
6. Some Techniques in Teaching Vocabulary 
Regarding the importance of vocabulary expansion in the students’ studies, 
the English teacher should know some effective ways to teach vocabulary. The 
students should be active and should participate in every exercise during the class 
hour. 
Harmer (1991) described some ways in presenting vocabulary, as follows: 
a. Realia 
This way, the teacher brings the real object into the classroom and introduced 
to the students. In this case, the students learn to recognize the words by 
seeing the reality words like pen, ruler, ball, etc. 
b. Pictures 
16 
 
Teaching vocabulary through pictures is familiarly focuses on the object. 
Pictures can be used to explain meaning of vocabulary items: the teacher 
might draw pens, ruler, etc. 
c. Mime, Action and Gesture 
It is often impossible to explain the meaning of words and grammar either 
through the use of realia or in pictures. action, in particular, are probably 
better explained by mime (concept like running and smoking are easy to 
present in this way). 
d. Contrast 
This way, the teacher shows the students a word and asks the students to find 
out the contrast of the word. For example, the meaning of full by contrasting 
it. 
e. Enumeration 
This way requires the teacher to introduce words by enumeration them with 
their general and specific meaning. A word with a general meaning, for 
instance “vegetable”, the teacher introduce this word and asks the students to 
find out some specific words relate to vegetable: such as potato, cabbage, 
carrot, etc. 
f. Explanation 
This way, the teacher introduces words by explaining or describing the 
objects and asks the students to guest what the object is. 
g. Translation 
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This way, the teacher asks the students to translate the given words into their 
mother tongue (native language). This strategy is very useful for beginners. 
7. Vocabulary Selection 
The selection of vocabulary is very important to do before teaching. The 
teachers should know which words are useful to be taught, but how do the 
teachers determine exactly what are useful? Gairns and Redman (1986) stated 
that in the first place, we have to concede that every teaching situation is 
different and so essential items in one context may be useless in another. The 
relative importance you attach to the various criteria described below will 
therefore depend on teaching situation itself. 
a. Frequency 
       The high frequency of an item is no guarantee of usefulness, but there is 
obviously a significant correlation between the two so it is worth examining 
some of the work on frequency word-counts that has been carried out over recent 
decades. 
b. Cultural Factors 
      One drawback of word-counts we have not mentioned is, that being based on 
the utterances of native speakers they will obviously reflect the cultural interests 
of the speakers. Such interests may not, however, be shared by L1 learners, who 
may wish to express ideas and experiences quite outside those of a native 
speaker. 
c. Need and Level 
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       These criteria, the teacher must know their students’ need and level. The 
students who are required to read technical reports in English in their native 
country will have different lexical needs to those learners who want survival 
English for travel purposes in English-speaking countries. Equally obvious is that 
elementary students will recognize limitations in their selection of lexis that will 
not be true of advanced learners.  Usually conflict arises, though, when the 
lexical needs of the learner would seem to be incongruous with his general 
language level. 
d. Expediency 
       The classroom will often dictate the need of certain vocabulary, without 
which the students may fail to understand their teacher, fellow students or the 
activity they are supposedly engaged in. One such are is grammatical 
terminology, and although many teachers are load to burden their students with 
too many grammatical labels, a shared understanding of certain items can be 
asset. A second area of classroom includes those items which frequently appear 
in language activity instructions 
8. Vocabulary Assessment 
Assessing students’ vocabulary is important to be carried out to measure the 
students’ comprehension of words used in speaking or writing. Vocabulary 
assessment can be carried out through oral or written skills. There are several 
techniques to assess vocabulary: multiple choice, re-arrange, matching, cloze 
technique, etc. Brown (1994) stated that the major techniques to assess 
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vocabulary are defining and using them in sentences. The latter is the more 
authentic, but even that task is constrained by a contrived situation in which the 
test-taker, usually in a matter of seconds, has to come up with an appropriate 
sentence. 
Assessing students’ vocabulary is important to be carried out to measure the 
students’ comprehension of words used in speaking or writing. Vocabulary 
assessment can be carried out through oral or written skills. There are several 
techniques to assess vocabulary: multiple choice, re-arrange, matching, cloze 
technique, etc. Brown (1994) stated that the major techniques to assess 
vocabulary are defining and using them in sentences. The latter is the more 
authentic, but even that task is constrained by a contrived situation in which the 
test-taker, usually in a matter of seconds, has to come up with an appropriate 
sentence. 
9. The Concept of Ice Breaking 
       Ice Breaking Technique is the way to use the language in a fun context and 
to serve as warm-up or fresh start for the lesson. There are many names for ice 
breaking: warm-ups, tension reducers, and brainteasers, getting acquainted 
activities, feedback/disclosure loops, energizer and games (Green,2007). 
Similarly ice breaking activity helps the students to interact with one another 
and also to exchange learning through series of game and activity teamwork. Ice 
breaking helps to clear the way to successful exchange of idea by making the 
participant more comfortable and engaging them in conversation. 
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        According to scoot and Ytenberg (1990) children have amazing ability to 
absorb new language through play and other activities which they find enjoyable. 
It probably happens to Elementary School students that are usually shy and doubt 
to say something with English when they are in English lesson. Through using in 
ice breaking activity the teacher can force students to speak and communicate 
each other. Jenkins (2001) stated that ice breaking games are designed to force 
people to speak and mingle. 
       An ice breaking activity helps to develop various soft skills such as time 
management, team building, leadership qualities, interpersonal skills and 
communication skills that include written, verbal and noun-verbal language. It 
makes the atmosphere conducive for learning. It helps in establishing rapport and 
promotion interaction among the participants. It can also create an atmosphere in 
the classroom to be more informal. 
In teaching English Vocabulary the researcher tries to apply Ice breaking as 
a technique to teach the students for Vocabulary. This was for the first time Ice 
breaking technique was used for research especially for English Vocabulary.  
In addition, the researcher had a few steps to use Ice breaking in teaching 
English Vocabulary, they were; 
a. The researcher gave motivation before starting materials. 
b. The researcher gave some explanation about the learning process. 
c. The researcher divided the students in four groups. 
d.  The researcher gave one word and students develop endings of words in 
the new vocabulary for example: animals- sugar- ruler. 
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Theoretical 
Framework 
Control Class’ 
Input  
Experimental 
Class’ Input  
Control Class’ 
Process 
Experimental 
Class’ Process 
Output 
e. The researcher asked students to distinguish between adjectives and 
nouns.  
f. The groups performed in front of the class randomly. 
C. Theoretical Framework 
       The theoretical framework underlying in this research was given in the 
following diagram: 
 
 
 
 
    
 
 
 
 In the diagram above, the researcher delivered experimental research to find 
out the achievement of students’ English Vocabulary using Ice breaking 
Technique, one of new technique for teaching students’ on Vocabulary. Ice 
breaking Technique was commonly used in advertising but for this case the 
researcher tried to use Ice breaking Technique in teaching Vocabulary. The 
reasons why the researcher organized experimental research in this case because 
the researcher thought that was interesting technique to teach the students in 
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Vocabulary. The kind of experimental research used was quasi-experimental 
research. In quasi-experimental research, there were control and experimental 
group. In control group, the treatment did not give by the researcher while in 
experimental group gave a treatment by the researcher using Ice breaking 
Technique in teaching students’ Vocabulary. At the first of meeting, the 
researcher gave pre-test to both of group. Thus, treatment organized on the 
experimental class. At the end of meeting, the researcher gave post-test to see the 
students’ achievement on Vocabulary. Finally, the researcher analyzed pre-test 
and post-test to give the conclusion whether Ice breaking technique increased the 
students’ vocabulary. 
D.  Hypothesis 
Based on the research focus, the researcher puts forward the hypothesis, namely: 
1. Null hypothesis (H0) :  
- There was no significant difference the students’ vocabulary of experimental 
and control group. 
- There was no significant the interest students’ vocabulary of experimental 
and control group. 
-  The statistic hypothesis formula was: 
       H0 =  x  - x 2 = 0, or x 1 = x 2 
2. Alternative hypothesis (H1)  :  
- There was a significant difference the students’ vocabulary of 
experimental and control group.  
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- There was a significant interest the students’ vocabulary of experimental 
and control group. 
- The statistic hypothesis formula was: 
            Ha = x 1 - x 2 > or x 1 > x 2 
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CHAPTER III 
RESEARCH DESIGN 
A. Research Design  
The research design applied in this research was Quasi-experimental 
which applied the Nonequivalent Control Group Design with Pre-test and Post-
test. Sugiyono (2014) stated that in this design, there were two groups which 
were not chosen randomly. Two groups was given pre-test to find out whether or 
not there was the different between the experimental group and control group in 
the initial condition, then in the experimental group was given a treatment and 
the last both of group was given post-test. The design as follows: 
 
Experimental Class 
Control Class 
01                                    X                             02 
03                                                                                    04 
Where:  
X = treatment 
01, 03= pre-test 
02, 04= post-test  
(Sugiono, 2014: 116)  
B. Research Variable  
 The kinds of variable related to research consisted of independent and 
dependent variable. According to Arikunto (2006), independent variable was the 
variable that was influenced by another variable to achieve what was expected by 
researcher; whereas, the dependent variable was the result that was expected 
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through the implementation of the independent variable. The independent 
variable in this research was Ice breaking Technique and the dependent variable 
was students’ Vocabulary. 
C. Research Participant 
1. Population 
Sugiyono (2014) said that population wass the generalized composed of 
the object/subject that had certain qualities and characteristics determined by the 
researcher to learn and then drawn the conclusion. The population of this 
research was the second grade students of SMPN 2 Barombong Gowa Regency 
2015-2016. The population consisted of five classes and each class consisted of 
22 students. So the population was 110 students. 
2. Sample  
Sample was the representative of the population. Sugiyono (2014) stated 
that sample was the part of the number and characteristic that was possessed by 
the population. The method used by researcher in taking sample in this research 
was purposive sampling technique. It was the way to determine sample by 
certain judgment (Sugiyono, 2014: 124).    
The researcher chose two of the registered classes of the second grade 
students, SMPN 2 Barombong Gowa Regency to be the sample of the research. 
The number of respondents chosen to be the sample was 22 students each class. 
One class was the experimental class in VIII A and the other was the controlled 
class in VIII E. Therefore the total number of students was 44. 
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D.  Research Instrument  
The instrument of the research was tests which aimed to measure the 
achievement of students on basic vocabulary. The test gave through pre-test and 
post-test. Types of test used in this research were multiple choices and essay. 
Multiple choice consist 15 items and Essay test consist 10 items, the tests 
consisted of 25 questions. 
E. Data Collection Procedures 
1. Pre-test  
Pre-test was given before the treatment. It was given both of the 
experimental and controlled group class. It aimed to measure the student 
background knowledge about basic vocabulary. 
The stages in giving pre-test to the students: 
a. The researcher asked the students to pay attention. 
b. The researcher explained about the purposes of this research. 
c. The researcher explained the instrument that given to the students. 
d. The researcher asked the students to do the test. 
2. Treatment 
After given pre-test, the experimental class was given treatment which 
was applied Ice breaking Technique. Teaching and learning processes in this class 
was conducted as follows: 
1) The researcher gave motivation before starting the materials. 
2) The researcher gave some explanation about the learning process. 
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3) The researcher showed what vocabulary was. 
4) The researcher divided the students in four groups. 
5) The researcher gave one word and students develop endings of word in 
the new vocabulary. 
6) The groups randomly performed in front of the class. 
7) After the group performed the researcher gave additional vocabulary. 
8) The researcher asked the students one by one about the material as 
evaluation. 
3. Post-test 
After giving the treatment, both experimental and control class were 
given post-test. It aimed to measure whether the use of Ice breaking Technique 
was effective to develop students’ on Vocabulary. 
The stages in giving pre-test to the students: 
a. The researcher told the students that we would conduct a test, namely post-
test. 
b. The researcher explained about what they had to do in this test. 
c. The students began to do the test individually. 
F. Data Analysis Technique 
The technique of data analysis used here were descriptive statistic and 
inferential statistic. Descriptive statistic analysis was used to looking for 
frequency, mean score and standard deviation, and inferential statistic analysis 
was used to test the hypothesis. The formula used to test the hypothesis was t-
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test with the level of significance ( ) 0.05 (95%). Before the t-test, there were 
some steps which had to be done as follows: 
1. The formula used to check students’ score in both pre-test and post-test 
was:  
      =
       	       	      
     	      	  	     
× 100  
(Adopted from depdikbud in Sukirman 2010:36) 
2. The scale used in classifying the student score was: 
No. Classification Score 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
96 – 100 
86 – 95 
76 – 85 
66 – 75 
56 – 55 
46 – 55 
0 – 45 
Excellent 
Very Good 
Good 
Fairly Good 
Fair 
Poor 
Very poor 
 
 (Adopted from depdikbud in Sukirman 2010:36) 
3. The researcher calculated the mean score both experimental and controlled 
group using formula as followed: 
N
x
X


 
Where:  X      = Mean Score 
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   x  = the sum of all score 
         N      = the total number of subjects  
(Gay, Mills, & Airasian, 2006: 320) 
4. The researcher calculated the sum of square both experimental and 
controlled group using formula as followed: 
SS= ∑X  −	
(∑ ) 
 
 
Where:  SS  = the sum of square 
  N = total number of the subjects 
 ∑   = the sum of all square; each score is squared and all the 
squares are added up 
(Gay, Mills, & Airasian, 2006: 322) 
5. The researcher calculated the significant different between the pre-test and 
post-test by using formula as followed: 
     SD =  
  
   
    
Where: SD  = Standard deviation 
  N = number of population 
(Gay, Mills, & Airasian 2006: 321) 
6. The researcher computed the hypothesis significant. It was to know 
whether the Ho was accepted or not. For the sake of computation, it uses 
t-test formula as followed: 
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Where: 1X  = Mean score of experiment group 
 2X  = Mean score of control group 
 1SS     = Sum of square of experiment group 
 2SS  = Standard Deviation of control group 
 1n    = Total number of experiment group 
 2n  = Total number of control group 
(Gay, Mills, & Airasian, 2006: 349) 
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CHAPTER IV 
FINDINGS AND DISCUSSION 
A. Findings  
       Findings of the study deal with the presentation rate of the students’ score 
obtained from the test to find the mean score, standard deviation, test of 
significance, and hypothesis testing.  
1.   Result of Students’ Pre Test in Experimental and Controlled Class 
       The score of the Students’ Pre test in Experimental Class were shown in the 
Appendix I. It shows that the lowest score of was 32 for 1 students and the 
highest was 62 for 1 student in experimental class. The lowest scoring students’ 
vocabulary only 9 correct and 16 incorrect related to the test of the pre-test. The 
highest score students had 16 correct and 9 incorrect test.  
For the Controlled class, the data were shown in the Appendix II. It shows 
that the lowest score in the pretest was 24 for 2 students and the highest score 
was 64 for 1 student. The lowest scoring student vocabulary mastery only 6 
correct and 19 incorrect related to the test of the pre-test. The highest score 
students had 17 correct and 8 incorrect test.  
Before conducting the research, it was important to determine the mean 
score for both the experiment and the control class to measure students’ basic 
knowledge. Students’ mean score for both the experiment and the control class in 
the pre test were shown in the following table. 
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          Table 4.1 Mean Score of the students’ pre-test result 
Class  
 
Mean Score 
 
Experimental Class 52 
Controlled Class 42.63 
 
The table shows that the mean score of the students in the Experimental 
class was quite higher than in the Controlled class in which the gap between 
them was only 9.37 The result of the mean score described that the difference of 
the students’ basic knowledge was almost equal.  
a. Students’ Classification Score in Pre-test for Experimental and 
Controlled Class 
In the Experimental class, there was 2 student or 9.0% classified into 
fairly good, 7 students or 31.8% were classified into fair, 9 students or 40.9% 
were classified into poor, and 4 students or 18.1% were classified into very poor 
score. 
For Controlled class, there were 1 students or 4.5% classified into fairly 
good, 3 student or 13.6% classified into fair, 4 students or 18.1% were classified 
into Fairly Good, 3 students or 13.6% were classified into fair, 4 students or 
18.1% were classified into poor, and 14 students or 63.6% were classified into 
Very Poor score. The data are shown in the following table: 
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Table 4.2 students’ classification score percentile in Pre-test for Experimental 
and Controlled Class 
No. Scale Classification Experimental 
Class 
Controlled 
Class 
   F % F % 
1 95 – 100 Excellent - - - - 
2 85 – 94 Very Good     
3 75 – 84 Good     
4 65 – 74 Fairly Good 2 9.0 1 4.5 
5 55 – 64 Fair 7 31.8 3 13.6 
6 45 -54 Poor 9 40.9 4 18.1 
7 0 – 44 Very Poor 4 18.1 14 63.6 
 TOTAL 22 100% 22 100% 
 
2. The Result of Students’ Post test in Experimental and Controlled Class  
The score of the Students’ post-test in Experimental and Controlled Class 
(See Appendix I & II) demonstrated the score of post-test in Experimental and 
Control class. For the Experimental class, the lowest score in the post-test was 
50 for 1 student and the highest one was 90 for 1 student. The lowest scoring 
student vocabulary only 13 and 7 incorrect related to the test of the post-test. 
The highest score students had 22 correct and 3 incorrect test.  
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For the total score, the table of students’ post-test shows that 
Experimental class get 1460 and Controlled class get 1276. It indicated that total 
score in Experimental class was much higher than Controlled class, both classes 
increase in the post-test but the high enhancement was shown in the 
Experimental class. Students’ mean score for both classes and the t-test in the 
pretesst were shown in the following table. 
 Table 4.3 Mean Score, T-test, and T-table of the students’ post-test 
result 
 
a. Students’ Classification Score in Post-test for Experimental and Controlled 
Class 
In the Experimental class, there was 3 student or 13.63% classified into 
very good, 1 students or 4.5% were classified into Good, 7 students or 31.8% 
were classified into Fairly Good, 10 students or 45.4 % were classified into fair, 
and 1 students or 4.5% were classified into poor. 
Class  
 
Mean Score 
 
t-test t-table 
Experimental 
Class 
66.36 
5.16         2.02 
Controlled 
Class 
58 
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For Controlled class, there were 3 students or 13.6% classified into fairly 
good, 15 students or 68.1% classified into fair, 4 students or 18.1% were 
classified into poor.  The data are shown in the following table: 
Table 4.4 students’ classification score percentile in Post-test for Experimental 
and Controlled Class 
No. Scale Classification Experimental 
Class 
Controlled 
Class 
   F % F % 
1 95 – 100 Excellent - - - - 
2 85 – 94 Very Good 3 13.6   
3 75 – 84 Good 1 4.5   
4 65 – 74 Fairly Good 7 31.8 3 13.6 
5 55 – 64 Fair 10 45.4 15 68.1 
6 45 -54 Poor 1 4.5 4 18.1 
7 0 – 44 Very Poor - -   
 TOTAL 22 100% 22 100% 
 
In summary, the data shown in the table indicates that students in 
Experimental class have better enhancement than Controlled class. The 
difference is shown in the classification of the score; Excellent, Very Good, 
Good, Fairly Good, Fair, and Very Poor. There was 3 students get an every good 
in Experimental class but there were no students get very good in the Controlled 
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class. For Fairly good classification, there are two students in Experimental and 
there three students in the controlled class. For Good classification, there are 
four students in experimental class and one student in the controlled class.  In 
Fairly Good, seven students in Experimental class four in Controlled class who 
get the grade. There are four students in Experimental class and three students in 
Controlled class classified into Fair, there are four students in Experimental class 
classified into Poor while in the Controlled class, there are seven students 
classified in it, and for the Very Good classification no one in experimental class 
but in the controlled there are four students who get the grade.  
Furthermore, in Experimental class, the classification from Fair to Very 
Poor is 36.2% while the Controlled class is 49.8%. It indicated that students who 
got high classification are much higher in Experimental class than in Controlled 
class. 
b. Standard Deviation 
The following table presented the mean score and standard deviation of 
the Experimental class and Controlled class. 
The Mean Score and Standard Deviation in the posttest of the 
Experimental class and Controlled class: 
 
 
 
 
37 
 
     Table 4.5 Students’ classification score percentile in post test 
     
    Class 
Mean                   Standard Deviation 
   
Experimental 
66.36 10.29 
 
Controlled 
58 5.07 
  
The table indicated the mean score of Experimental class in the Posttest 
is 66.36 and the standard deviation 10.29. While the mean score of the 
Controlled class is, 58 and the standard deviation are 5.07.  
The standard deviation of students’ posttest indicated that the mean 
score in this research seems likely that it does not have good dispersion value 
because the standard deviation is 10.29 for Experimental class and 5.07 for 
controlled class. On the other hand, the good dispersion value of mean score is if 
the result of standard deviation is under the grade of one (<1). If the standard 
deviation is more or bigger than one, it shows that the value dispersion of mean 
score is quite bad.  
Even though the standard deviation is not good enough, it can be 
concluded that the use of Ice Breaking Technique is beneficial to improve the 
speaking skill of the students’ because the mean score of students’ posttest in 
Experimental group is higher than the mean score of students’ posttest in the 
Controlled class. 
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c. Test of Significance Testing 
The significant score between experimental and controlled class can be 
calculated by using t-test. The result of the t-test can be seen in table 4.6 as 
follows: 
Table 4.6 the t-test of students’ achievement 
Variable t-test t-table 
X1 – X2 5.16 2.021 
 
Table 4.6 shows the result of test of significance testing. For the level of 
significance (p) 0, 05 and the degree of freedom (df) (N1 + N2) - 2 = (22 + 22) – 2 
= 42, showed that the value of the t-test was higher than t-table. The result of 
the test clearly showed that there was a significant difference between the 
students’ score in the experimental and controlled class after the treatment of ice 
breaking technique. It indicated that the ice breaking technique is quite effective 
in improving students’ vocabulary mastery. It means H0 is rejected and H1 is 
accepted because the t-test is higher than t-table (5.16 > 2.021). Hence, the 
hypothesis of the research is accepted.  
B. Discussion  
Ice breaking technique is a suitable media applied in the classroom in 
teaching vocabulary. This technique helps the learners to learn new word. 
Students write their vocabulary word clearly, illustration of the word, the 
definition of the word and use the word in a sentence to make a chart that can 
make the students enjoy the learning process. 
39 
 
In this study, several things have been inferred logically. First, for both 
classes, they were inclined to have similar problems, they were difficult in 
writing, using the word in a sentence, and do not know the meaning of the basic 
vocabulary clearly. For example, when they were conducting a pre test, most of 
them could not answer the test or did not answer the test. Second, subjects in 
Experimental class showed their big desire in learning process. For instance, they 
were spirit in learning process; they were built their creativity in draw an 
illustration of the word and try to make a sentence from the word even though 
that their grammar were not that good. Third, before applying the Ice breaking 
technique in Experimental class, the students’ competence was very difference. 
Most of the students were in the lowest level; fair, poor, and very poor, the least 
of them were in Fairly Good and Good. Fourth, after applying the Ice breaking 
technique, students in Experimental class showed their improvement. Most of 
them are in Fairly Good, Good, and Very good. On the other hand, one of them 
was in the fairly poor.    
Analysis of the mean score gap in the post-test between the Experimental 
and controlled ensures if the strategy used was effective. The mean score of the 
Experimental class was 66.36 and 58 for Controlled class. It means the gap of 
the students’ score of the Experimental and Controlled class is 8.36. The 
explanation of the gap between the two classes indicates that the Experimental 
class shows high increasing than the Controlled class while the Controlled class 
scores were decreased.  
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To sum up, based on the result of this study, which shows the students’ 
scores were much higher after the treatment in Experimental class using Ice 
breaking technique, the use of Ice breaking technique for vocabulary teaching is 
surely beneficial to improve students’ vocabulary. 
Seeing the result discussed above, the researcher concluded that using Ice 
breaking technique can improve the students’ vocabulary. This was in line with 
Agustina (2003:40) who stated that the teaching of vocabulary through pictures 
can be used to improve the students’ vocabulary ability. By using pictures the 
students’ motivation in learning English will be improved. It is also can enlarge 
their competence to write and memorize English word. This result also 
strengthened by Munirawaty (2002:47) who stated that color pictures could be 
used to improve the students’ vocabulary because they can encourage the 
students in learning vocabulary. It means the emotional response of the students 
takes place. 
Furthermore, in line with, Surahman (2014: 34), he revealed that the 
commercial food wraps (CFW) media is really helpful to enrich students’ 
vocabulary size. Compared to enrich condition in Experimental and Controlled 
class in this study, students in Experimental class are more eager, and interested 
in learning English than students in Controlled class. Especially for the 
implementation of commercial food wraps in the Experimental classroom, the 
researcher found that this media was influenced the learners’ motivation to 
study English comfortably.  
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 CHAPTER V  
CONCLUSION AND SUGGESTION 
A. Conclusion 
 Based on the result of the data analysis, research findings, and discussion 
in the previous chapter, the researcher concluded that:  
 The use of Ice breaking Technique is effective in teaching Vocabulary in 
the Second Grade students’ of SMPN 2 Barombong Gowa Regency. The 
improvement can be seen through the statistical analysis the t-test value that was 
5.16, was greater than the t-table value 2.000. There were some points that make 
Ice breaking Technique in teaching Vocabulary was effective: 
1. Procedure in Ice breaking Technique was able to increase students’ 
interaction. A student was able to express her/his mind to other student 
widely because they worked in group.  
2. The students were easy to overcome their problems in learning because 
they were able to share and look for solutions in their group.  
3. Using Ice breaking Technique in teaching Vocabulary made the students’ 
more creative in thinking.  
4. It can increase students’ confidence by giving them opportunity to 
present their result of their work group in front of the class. 
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B. Suggestions  
 Considering the conclusion above, the researcher puts forward some 
suggestions as follows: 
1. Ice breaking Technique is suggested to use this strategy for teacher as an 
alternative strategy in teaching students’ vocabulary. 
2. Teaching vocabulary by using Ice breaking Technique was proven 
effective in teaching students’ vocabulary, so it is suggested for further 
researcher to find out the significance of Ice breaking Technique in other 
English skills elements of language skills. 
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